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Abstract

Recently, technology has influenced the design of instructional methods. Online learning plays an
important role for teaching pedagogy. This study aimed to use an electronic portfolio to facilitate
students’ self-study mode in language learning. The case was conducted with four classes comprised of
152 undergraduate students who enrolled in a fundamental English course. Two classes consisted of 69
students and were conducted with hard copy portfolios. The other two with 83 students were
conducted with an e-port. The method of data collection consisted of tasks scores from students’
portfolio and a questionnaire. It was found that the students’ self-study had improved, and they had
positive attitudes towards the program.

Key words : electronic portfolio, self-study, language learning
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Abstract
The purpose of this paper is to illustrate the different varieties of Englishes that have been employed in
the writings of national literature of the two former British colonies: Nigeria and Singapore. The

perpetual dilemma in using other Englishes in literary writing (or what Western scholars term ,contact
literaturesB) lies in the conflicting continuum of intelligibility and identity. While trying to preserve the



socio-cultural traits of a mother country in their writings, Nigerian and Singaporean authors are faced
with the question of how their work would be regarded by English native speakers of the West. The
studies of different literary excerpts show that some Nigerian writers such as Chinua Achebe choose to
incorporate African terms in narrative and descriptive accounts and accommodate outside readers with
the separate provision of a glossary. However, for Singaporean writers, different writers have different
ways of getting their message across. Some writers such as Derik Mosman fully incorporate the use of
Singlish in their characters’ dialogues without further clarifying meanings whereas others such as Hwee
Hwee Tan offer an immediate translation after Singlish expressions are presented. The function of
localised Englishes in carrying culturally specific messages needs to be further researched so that
contact literatures can be truly appreciated.

Key Words : Contact Literatures, Intelligibility, Identity, Nigerian English, Singlish
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Abstract

English borrowed the most words from French and Latin while most of French words are also
derived from Latin. As a result, we found a wide range of French-English homographs. The problem
in using them is that not all the Interlexical homograghs have the same meaning. These Interlexical
homographs can be divided into 2 groups. The first group contains cognates or true cognates with
the same meaning. The true cognates help bilingual students to understand faster the lexical
meaning of the words in both languages. The second group includes 2 types of Interlexical
homographs : false cognates with entirely different meanings and semi-false cognates with the
same and distinct meanings. The false cognates and semi-false cognates can cause
misunderstanding in word translation in the target language. For this reason, users have to be
careful to render meaning in order to avoid falling into the many pitfalls of interlexical homographs
in both languages.

Key Words : French, English, Pitfalls, True Cognates, False Cognates
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Abstract

Second language (hereafter L2) learning experience among the so-called ,non-native English speakers?
has been marginalized in mainstream Second Language Acquisition (SLA). Previous research studies on
these multicompetent language users—successful users of more than on language—have tended to
focus on what these users lacks rather than on what they have achieved. Against this backdrop, the
language achievement throughout their L2 learning experience is necessary to be explored. This study
aims at exploring the L2 learning experience of 12 Thai teachers of English in tertiary level. The research
data were derived from narratives of their first, second, or third language learning experience. These
non-native English-speaking participants are considered as successful second-language users who are
not only ‘have’ the knowledge of the language, but also able to ‘utilize’ the language they have in
expanding their educational, personal, and professional horizons. The results also reveal that their
language achievement is interwoven with multi-factors: 1) neighborhood and family influences including
family education background, family support, multi-lingual family/community environment, family
literacy practices and activities, 2) first and second language classroom influences, 3) influences of real
context of language use. This study implies that individual language achievement is multi-dimensions.
Family and community play a major role in participtants’

language achievement by encouraging and maintaining their positive values, attitudes, and motivation
towards language learning while schooling is tended to emphasize more on advancing linguistic and
strategic knowledge. In addition, the real life contexts of use accommodate participants’ accuracy,
fluency, and appropriateness.

Keywords : second language learning experience, nonnative English speaker, narrative
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Abstract

This research aims to study conceptual metaphors of love in Japanese songs. The data were collected
from 3 websites top 50 Japanese songs in 2010, totaling 162 songs.The analysis based on Cognitive
Linguistics Theory.

Keywords: metaphor, love, song, Japanese
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Abstract

This paper aims to examine how Tahar Ben Jelloun’s The Sacred Night reflects the reality of Moroccan
society during 1980s. The novel tells a story of Saroh, an eighth daughter of a family whose father brings
her up as a man. In the Arab world, a son is more preferable and Saroh’s femininity is replaced by
masculinity which her father hopes for. The novel discusses in detail how the gender bias is played out
and how the life of a girl is destroyed by it. Jelloun is the first Maghreb writer who received the
Goncourt Prix from this novel and is well-known for his interesting narrative techniques.
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Abstract

The present study explores types of frequent errors in English verbs used by 36 history-major students
of Naresuan University who were attending in basic writing course in the first semester of the year 2010.
The data were the students’ five topic essays. Three processes involved in data analysis: finding the
frequency of errors in English verbs in five categories (infinitive verbs, gerund and present participle,
past participle — passive voice, verb-tense, and auxiliaries); analyzing the surface structures of each type;
and 3) analyzing the possible causes of errors. Overall, the findings showed that the

most frequent verb errors are from misformation in verb-tenses and subject-verb agreement. It was also
revealed that the causes of the student’s errors are from both interlingual (L1 transfer) and intralingual
(inappropriate use of learning strategies) interference.

Keywords: Error Analysis, writing errors, English verbs, L1 transfer
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Abstract
English is a main communication media to facilitate Thailand’s move forwards to ASEAN Community in

2015. However, the teaching and learning of English in Thailand has lagged behind the goal due to the lack
of qualified teachers and self-motivated learners and learning support network. In order to reduce these
problems and enhance adolescents’ English abilities, the Local Learning Enrichment Network (LLEN)
research project aimed at establishing network cooperation between university educators, school teachers
and involving parties in the lower north of Thailand in order to survey needs and problems, to develop
models or activities, and to assess the success in improving school teachers and students performance in
teaching and learning English. The first phase of LLEN (September 1, 2009 to February 28, 2010) was to
survey and discuss real problems and needs, as well as possible activities to help enhance English teaching
and learning of lower-secondary schools in Phitsanulok, in both quantitative and qualitative methods. This
research report covers the activities in the first phase of the LLEN project. The English teaching and
learning improvement models and activities provided to school teachers and students will be further
stated in the report of the second phase of the research project.



